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Transition into Phase: Students transition into Phase 4 from Phase 3, following the pathway which best suits their individual needs. Students are grouped according to age, ability stage and appropriate peer
group. The students in Phase 4 form a predominantly KS 1 / Ks 2 cohort. Moving on from Launching into / KS 1, students continue to build upon prior knowledge and learning whilst being intfroduced to a curriculum
with an increased focus on preparation for qualifications.

Phase Vision

Phase 4 students are provided with a nurturing, inclusive, and stimulating environment that supports their development, encourages their independence and prepares them for a successful
fransition fo the next phase of their education and adult life. We aim for all students fo make significant academic progress, develop the necessary skills and knowledge to overcome barriers
fo reach their full potential. We strive to create a culture of high expectations, collaboration, respect, and personalised learning that enables every student to thrive. Students demonstrate

Q progress in their learning, achieving challenging targets set in both their academic targets and through their Personalised Learning Intenfion Maps (PLIMs). They demonstrate increased self-
%. confidence, self-esteem and resilience, allowing them to form positive relationships, actively engage in the school community, and develop a sense of belonging.
c
§ Core Pathway Extended Pathway
5 To develop functional independence. To develop functional independence.
g" Pathways To create a nurturing environment where learners thrive. To encourage deeper learning, promoting inquisitive thinking and sparking curiosity.
g. and Aims To develop a challenging, engaging and sequential curriculum. To develop a challenging, engaging and sequential curriculum in preparation for qualifications.
=] To promote a sense of belonging, self-awareness and self-worth. To promote a sense of belonging, self-awareness and self-worth.
To increase communication skills To develop an excellent level of well-being.
To promote self-regulation supported through infegrated therapies. To promote self-regulation supported through infegrated therapies, promofting independent, resilient learners.
Phase 4 staff are highly motivated to improve and implement academic and functional skills with pupils who are taking steps towards adulthood. The curriculum is appropriate, relevant and responsive to individuals
Phase ensuring needs are met comprehensively whilst maintaining motivation and improving learner’s engagement in ‘'new’ initiatives linked to curriculum change.
PedqgoQY There are identified pathways following phase 3, which are well planned and match expectation of students and families. This supports upward progression to facilitate a smooth transition across phases and to
help meet goals for qualifications and accreditations.

Classes and
Curriculum
Focus
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Red Squirrel (Core)

Red Squirrel class are taught a combination of subject- specific learning
and project based learning. Following the national curriculum and our
‘launching into’ curriculum, students experience a study program,
developing skills for real life situations. Students in Red Squirrel work on
developing: problem solving, thinking skills, improving leaming,
responsibility, teamwork, understanding and developing positive
relationships, utilising qualities and abilities, love of learning, cognition
and challenge.

These areas will be integrated into all lessons, carefully designed to be
inclusive of all individual needs and linked to personalised PLIM targets.

Fox (Core)

Fox class are taught a combination of subject- specific learning and project
based learning. Following the national curriculum and our ‘launching into’
curriculum, students experience a study program, developing skills for real
life situations. Students in Fox class work on developing: problem solving,
thinking skills, improving learning, responsibility, teamwork, understanding
and developing positive relationships, utilising qualities and abilities, love of
learning, cognition and challenge.

These areas will be integrated info all lessons, carefully designed to be
inclusive of all individual needs and linked fo personalised PLIM targets.

Otter (Extended)

Oftter class are taught a subject specific curriculum following the national
curriculum in preparation for further study towards accreditations. We
have a strong focus on developing: communication, problem solving,
thinking skills, improving learning, responsibility, teamwork, understanding
and developing positive relationships, utilising qualities and abilities, being
independent, love of learning, cognition and challenge.

These areas will be integrated into all lessons, carefully designed to be
inclusive of all individual needs and linked to personalised PLIM targets.

Deer (Extended)

Deer class are taught a subject specific curriculum following the national
curriculum in preparation for further study towards accreditations. We
have a strong focus on developing: communication, problem solving,
thinking skills, improving learning, responsibility, teamwork, understanding
and developing positive relationships, utilising qualities and abilities, being
independent, love of learning, cognition and challenge.

These areas will be integrated into all lessons, carefully designed to be
inclusive of all individual needs and linked to personalised PLIM targets.

Incorporated
Approaches

Core Pathway

PHSEE through formal learning, play activities and curriculum experiences, Visuals — checklists / regulation support /
timetable, Makaton, therapy input (OT / SalT / Physio), Fine/Gross motor, Sensory and emotional regulation,
Community learning and enrichment experiences, colorful semantics, blanks model, rewards, zones of regulation, Lego
therapy, in and out of class interventions, outdoor play, PLIMs, learning activities focusing on — thinking skills, social skills,

communication skills, relationship building skills, physical skills.

Extended Pathway

Zones of regulation, therapeutic intervention to support sensory processing (e.g. SalLT & OT), structured teaching and
visual supports, Consistent Approach Plans, PLIMs, social stories, hydrotherapy, rebound therapy, Anxiety
Management and Relaxation Support, access to low distraction environments, access to quiet spaces to enable
pupils to withdraw if they need to take breaks during their day reducing anxiety and stress, after school clubs, local
community participation, healthy eating programmes, PSHEE focused activities, Sex and Relationship Education

Evaluating
Impact

Core Pathway

Extended Pathway

Measuring
Success
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EHCPs National Curriculum Pupil Reports Quallity Assurance EHCPs National Curriculum Pupil Reports Quality Assurance
PLIMs Pupil Feedback Personal Development Targets PBS Cloud PLIMs Pupil Feedback Personal Development Targets PBS Cloud

CPOMs Multi-Agency input Parental Feedback Attendance Record CPOMs Multi-Agency input Parental Feedback Attendance Record
Attainment Progress Fluency Achievement Attainment Progress Fluency Achievement
Regulation Maintenance Generalisation Independence Regulation Maintenance Generalisation Independence

Communication Happiness

Communication Happiness

Transition out of Phase: Students transition from Phase 4 into Phases 5 & 5AC . Phase 5AC, based off-site, follows on from Phase 4 pathways and aims, incorporating plans and expectations to ensure students are equipped for the next stage of
their independence/ education. Phase 5, based main site, prepares learners with social confidence and an enquiry-based mindset ready for life post Cleaswell.




