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Transition into Phase: most pupils transition into phase 1 from their previous nursery or Reception setting. The admissions team visit the child in their current setting in order to complete an assessment of need and determine whether there is an appropriate cohort within school. Once this has
been decided pupils are placed in the pathway that will best meet their needs and provide the most appropriate provision for progress to be made. Transition into school is seen as vitally important and strong relationships are formed with feeder settings and parents during this time. Initially pupils are
invited to an after school welcome session with their parents/carers in order to explore the environment and become familiar with staff. Pupils are then invited to attend a session within school hours with their current key worker or parents/carers and then finally (if ready) attend a session unaided.

Before the summer break, new pupils receive a transition pack with information including photographs of staff and places within school as well as other important information.

Phase Vision
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Our vision for all pupils in Phase One is for them...
e To build positive, trusting relationships with the adults (and potentially peers) in their lives in order to feel safe and happy in school.
e To begin to communicate appropriately in whatever form that may take so that they can express their likes/dislikes, wants and needs effectively to those around them.
To develop the ability to regulate their emotions and understand their bodies, beginning with mutual regulation.

To develop a love of leaning provided through engaging, motivating teaching opportunities.

EY/KS1 Engagement Pathway

EY/KS1 Core Pathway

Classes and
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PGi’hWOYS - To begin to develop social communication skills so that pupils have a voice. - To sustain engagement in learning tasks for increasing periods of time.
and Aims - To begin to build positive relationships with adults and peers - To build positive relationships with adults and peers and develop social and play skills.
- To feel safe and happy coming to school - To feel safe and happy coming to school
- . - To be able to work as part of a small group during adult directed tasks.
- To develop skills in mutual and self-regulation K . R . . . . X .
o . . - To begin to develop emotional literacy and be self-regulation skills. To begin to demonstrate an understanding of their own emotions.
-Tobe healthy, r.’namtammg an.d develop.mg physical s.t.rength and movement range - To develop receptive and expressive language skills to be able to comment and answer questions about the world around them.
- To engage in highly personalised learning opportunities -To develop skills in staying healthy and personal safety and begin to organise themselves in personal tasks
- To develop self- help and independence skills
h The curriculum within Phase 1 is based on providing child-centred, personalised learning opportunities for all children. We create enabling environments where pupils can develop their voice. We recognise play as the highest form of learning and aim to
Phase create an environment that is stimulating, fun, and engaging for pupils rooted in each child’s individual needs. Developing the child’s voice is at the heart of what we do through development of motor skills, ability to access a range of indoor and outdoor
Pedagogy environments and creativity and critical thinking using a range of resources. Team teaching, joint planning and cross phase observation allows children to access differentiated teaching opportunities throughout the week. This informs which pathway

wgll as particinate in adult directed tasks.

through school is most suited to each individual learners needs. We utilise Cherry Garden Branch Maps (derived from EYFS Framework) and The engagement model to inform and guide our delivery. Pupils are encouraged to follow their own interests as

Blfossom (Engagement) Rec- Yr3 Oak (Engagement) Yr1-2

Staff use initiatives such as intensive interaction, Attention Au-
Staff use initiatives such as Attention Autism to develop

l Willow (Core) Rec- Yr2

Learners access a socially and emotionally secure environment,

Juniper (Core) Yr1-3

Learners access a socially and emotionally secure environment,

i tism to increase engagement. Pupils are supported using person- . . . . . .
Curriculum slised timetabling. in o low arousal. total communication emviron. behaviours for learning. Pupils are supported in a child led with a less formal atmosphere, in which they learn successfully with a less formal atmosphere, in which they learn successfully
Focus dovel g’h i abil ¢ ; h - environment to develop their ability to communicate with and play purposefully. Curriculum subject skills are developed and play purposefully. Curriculum subjects skills are developed
;nel:t :) e;\./e 0F|> L ellr i. : |tyttotcor.nmfun|cate W_'t Ll)urpoie orin- purpose or intent. Emotional regulation strategies focus on through exploration and experimentation. Prescribed learning through exploration and experimentation. Prescribed learning
ent. emotional regulation strategies Tocus on simple motor ac- R q auAa q
T e S simple motor actions that engaged the child to regulate their takes place through activities completed in small groups sup- takes place through activities completed in small groups sup-
" gag I g ¢ ereeel [avell, selfeasmilie oF feme alarm ported with a total communication approach. ported with a total communication approach.
soothe or remain alert. ’ :
Engagement Pathway Core Pathway
Incorporated *High expectations *Objects of Reference *PECS *Visuals *Integrated therapies including SALT Support, OT Support *Cherry Garden curriculum High expectations *Zones of Regulation *Colourful Semantics *Blanks Model * Integrated
Approaches Physio Support *Intensive Interaction * Attention Autism *Visuals *Therapeutic approaches *Sensory and emotional therapies including SALT Support, OT support and Physio support *Total communication approach *PECs and
regulation *Sensory stories and massage *Total communication approach *TACPAC *Development of independence communication boards and books *Attention Autism * Launchpad to Literacy toolkit *ELS phonics *Therapeutic
Fommunlty !earmng Experiences 1:1‘support Music and m(?vement Engagement model *Launchpad to approaches * Development of independence *Community learning experiences *small group work *Music and
Literacy toolkit *Forest school *Transitions *Sensology *BoogieBounce *Hydrotherapy *Rebound therapy . . .
movement *Launchpad to Literacy toolkit * Forest school *Transitions *Sensology *Hydrotherapy
0 - PLIM Assessment - CPQMS and PBS - PLIM Assessment - Multi agency assessment
c Evclluaﬁng ) EHCP OuTco;nPes il . IF\’/\UFI)T” report ; - EHCP Outcomes - Pupil report
5 - Engagement Profile - Multi agency assessment - One Page profile - CPOMS and PBS
a Impdcf - Cherry Garden Assessment - Regular Review of Learning - Cherry Garden Assessment - Regular Review of Learning
c - Review of consistent approach plans - Tapestry observations and parental feedback
g - Tapestry observations and parental feedback -- Pupil Voice
3 . : . .
b Measuring Engagement Well-being Attainment Progress Engagement Well-being Attainment Progress
a Success Achievement Attendance Independence Achievement Attendance Independence
Communication  Emotional Regulation Happiness Communication Regulation Happiness Independence

pass on all relevant information and support new teachers with writing new PLIM targets.

Transition out of Phase: At the conclusion of a pupil’s time in Phase 1 they will move to the most relevant pathway within phase 2 — Engagement, Core or Extended. Pupils will take with them any communication and regulation strategies in order to ensure continued progression. Teachers will




